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FOREWORD I

Needless to say that teacher education, with more than 100 years of history in Iran, has
suffered from lack of a theoretical backbone; especially, when it comes to the issue of
teacher appraisal. In other words, we have been dealing with training and assessing
teachers, all across the country, only based on the content of schools' curriculum and
with marginal attention being paid to the teachers' prerequisite pedagogic knowledge
base. Simplistically, it was believed and pursued that the route to preparing competent
teachers was so straightforward that it did not require much theoretical insight.
However, examining the global scene, within the same period of time, clearly indicates
that research-based teacher education programs were being implemented and efforts to
turn teacher education from a routine practice to a praxeology were thoughtfully
underway. The wealth of literature pursuing this end testifies to the fact that we need to
come to a new understanding of teacher training, in general, and teacher appraisal, in
particular, based on a systematic inquiry to lead the field of teacher education to an
increasing level of efficiency, paying due attention to its complexities and varied
contexts.

Publications in this field, therefore, are long overdue. In this light, the book authored by
Dr. Gholamreza Kiany and Dr. Sajjad Askari Matin is very much appreciated and can
be a sign of termination of an era and the initiation of a new one. Although teacher
evaluation is just one of the many aspects that requires scholarly attention, its centrality
in the field of teacher education can be deduced from the so-called backwash effect
associated with this component.

I hope, this positive development will capture the attention of other scholars and inspire

them to invest in this field of national significance.

Mahmoud Mehrmohammadi
Emeritus Professor in Curriculum Studies
Tarbiat Modares University

Tehran, Iran






FOREWORD II

It is now axiomatic that among many significant factors contributing to quality
education, “teachers” play the most influential role, simply because they are the real
agents of applying the findings of research in a multitude of disciplines to the real
context of teaching. Compared to other important publications such as those on teaching
methodology where an abundant number of textbooks and reference books have been
published, we may not find enough revealing resources available for teacher evaluation,
teacher qualification, and teacher sustained quality control. Certainly, many factors
contribute to a desirable or undesirable outcome of foreign language education around
the world. The time of the myth that whoever has the knowledge of the content area can
also teach that subject successfully is definitely ended. Research findings indicate, with
a reasonable degree of confidence, that evaluation of teachers’ professional knowledge
is an important, if not the most important, factor contributing to the quality of education.
Scholars firmly believe that teachers need, in addition to their content knowledge, to
have opportunities to equip themselves with pedagogical content knowledge and
contextual knowledge; indeed, in this path, teacher evaluation is the only means to a
successful journey.

Although some reference books have appeared in the last couple of decades that provide
useful information about evaluating the professional knowledge of teachers, they are
mostly context specific and narrow in scope. Therefore, the field was in high demand of
a comprehensive source of reference book for teacher qualification. The present book,
in my view, fulfills this very important need. The multitude of methods and strategies
offered in this book makes it a rich source of information for teachers, teacher
educators, and teacher certification organizations and authorities. Teachers can benefit
from the book by learning what techniques and strategies are important in
demonstrating their professional qualities. Teacher educators will certainly enjoy
improving their curricula by including the techniques and methods presented in this
book. Authorities in charge of teacher certification can luxuriously choose the most
appropriate methods form among many options offered in the book to make sound, fair,

and informed decisions about their candidates.



One more merit of this book that I would like to mention is the true translation of the
fast rising concept of 'Glocalization' in practice. The authors’ knowledge, experience,
and research orientation have transformed the long held motto of the application of
global principles to local contexts into a practical reality. I found an insightful
application of globally valid issues to a variety of local contexts in this book. That is
why I believe this book is a pleasant welcome to the field and will achieve its intended

goals.

Hossein Farhady
Yeditepe University
Istanbul, Turkey
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Preface

The main reason for designing any 'teacher evaluation' program has been and always
will be to suffice teachers’ need and help them become professionals. This rationale
urges policymakers and educators to take professional competence of teachers under
their lens in order to help them overcome barriers in the way of professional
development, knowledge transfer, and effective practice. Likewise, formal Teacher
Evaluation in Iran, with the aim of promoting quality teaching for both pre-service and
in-service teachers, is bringing the issue of teachers’ professional competence under
scrutiny and exploration. This is well reflected in our upstream national policy
documents:

e The Sixth Five-Year Development Plan (Effective Jan. 2016),

e Fundamental Reform Document of Education (Effective Sept. 2011), and

e The Comprehensive Curriculum Design of Teacher Education (Effective

2014).

The rationale is to guarantee the qualifications of all teachers at three critical stages
of: admission to teacher education programs, certification and accreditation of teacher
education graduates, and monitoring as well as supporting practicing teachers.

Particularly, for qualification of 'in-service' teachers, a law concerning the grading of
teachers based on their professional competence is recently enforced. According to this
law, all practicing teachers will be graded as one of the followings: “Novice Teacher”,
“Vantage Teacher”, “Professional Teacher”, “Outstanding Teacher”, and “Leading
Teacher”. Effective from 2020, this ranking procedure will have a major impact on the
payment and promotion of all practicing teachers.

For the qualification of 'pre-service' teachers, carried by the Central Organization of
the Farhangian Teacher Education University, all pre-service teachers upon graduation
and while entering the profession will be evaluated under the Teacher Evaluation
Initiative known as '"ASLAH'. The policy statement of ALSAH mandates all candidates
to earn quality certification by passing a comprehensive exam that evaluates their
competence through four measures i.e. Written Assessment, Performance Assessment,

Portfolio, and GPA. Reportedly, the overall aim of these procedures is to ensure
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teachers’ effectiveness and efficacy, improve instructional motivation, accelerate
teachers’ professional development and, increase their individual and social dignity.
Personally, in line with local and global perspectives, from the very beginning of my
career as an instructor of TEFL at Tarbiat Modares University with almost 28 years of
experience in Higher Education of Iran, I have devoted a major portion of my
professional life to teaching and researching on theoretical and practical aspects of
teacher evaluation in the field of teacher training and education, in general, and
language teacher education, in particular. Besides, in the last decade, I had an
opportunity to work for the State in charge of the Vice Chancellor for Supervision and
Evaluation at the Farhangian Teacher Education University for four years (2014- 2018)
and as the Vice Chancellor for Education in Technical and Vocational University of
Iran for almost three years (2017-2020). Therefore, I decided to present the applied and
theoretical experiences and lessons learnt in the form of a practical book; the idea is to
provide a course book on techniques and approaches to Teacher Evaluation for M. A.
and Ph.D. students as well as a resource book for teachers and researchers in our
discourse community. The accumulation of this book was a gradual process of working
with a number of M.A. and Ph.D. students, incorporating global insights and knowledge
into local perspectives and practice. Here are some of the works worthy to mention:
e Developing Teaching Standards for Evaluating Iranian English Teachers (2012);
e English Language Teacher Performance Appraisal in Iranian High Schools:
Improving Evaluation and Feedback Process (2013);
e  Evaluation of English Language Teacher Educators Pedagogical Knowledge-Base:
The Macro and Micro Categories (2013);
e Appraising Pre-service EFL Teachers Assessment in Language Testing Course
Using Revised Bloom's Taxonomy (2015);
e  Teacher Educators Evaluation Model (2016);
e  Written Assessment Framework for Professional Competence of the Farhangian
Teacher Education University ELT Student-teachers (2017);
e  Global Thoughts, Local Action: Implication for the Iranian Teacher Education with
a Focus on Competency-based Assessment (2017);

e A Performance Assessment Scheme for ELT University Graduates (2017);
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e A Dynamic Approach for Prognostic Evaluation of Quality Performance in Iranian
Pre-Service EFL Teachers Based on Meta-Analysis and Multi-Criteria Decision
Support Methods (2017);

e Framework of Reference for Teaching English as a Foreign Language at the
Threshold of I.R. of Iran (2017);

e Teacher Evaluation: A Master-plan on Development and Implementation of a
Competency-Based Model for Farhangian Teacher Education University (2018);

e Future Perspectives on Teacher Evaluation: Helping Teachers Help Themselves
(2018);

e A Survey on the Success Prediction of Cultural Exercise Students in the Teachers
Assessment Competency Test (ASLAH) Using Classifier Variable Encodings
(2018);

e Determining the Coefficients of Sub-tests for Evaluating Professional
Competencies of Farhangian University Graduates (2018);

e Performance Assessment and Accreditation of EFL Student-teachers’
Competence (2019);

e Evaluation of Teachers' performance in E-learning Platforms Based on CIPP
Model (2020).

Thank God, during my term as the Vice Chancellor and under the leadership and
guidance of the former Chancellor of the Farhangian Teacher Education University (Dr.
Mehr Mohammadi) and the concerted efforts of my esteemed colleagues, we managed
to approve and establish Iran's first Teacher Evaluation Initiative on 'Professional
Competencies' of pre-service teachers mentioned in the Macro-Architecture Curriculum
of the Farhangian Teacher Education University. This initiative was also registered and
endorsed both by the Higher Council of Ministry of Public Education and the Higher
Planning Council of Ministry of Science, Research, and Technology. Furthermore,
during my service to the Technical and Vocational University of Iran as the Vice
Chancellor for Education, the first nationwide teacher evaluation system for
accreditation and certification of guest lecturers was developed and enforced. Based on
this system, all the teaching candidates at the Technical and Vocational University
should participate in a national project with the aim to assure the attainment of

professional competence, develop their performance level, and increase their motivation
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with the purpose of increasing the instruction quality. According to the new evaluation
and certification policy, it is expected that teachers successfully pass an exam that
measures their content knowledge, pedagogical knowledge, and quality performance if
they intend to get certified. This pre-service evaluation is required as a prerequisite of
acceptance into the profession of teaching at the Technical and Vocational University
for the duration of two years.

Finally, I would like to use this opportunity to humbly ask my dear colleagues,
teachers, and students to read this book thoroughly and with much critique to see if the
content mentioned is in alignment with their theoretical reserves and personal
experiences. This book is in the first edition, so once again I invite and ask the wider
audience to send us their feedbacks and not to deprive us of the critique of this book; for
sure, it will help us a lot for the improvement and the betterment our work in the next

editions.

Gholamreza Kiany



Context

Teacher Evaluation (TE) has been the focus of most evaluation programs in the field of
education for almost two decades. Taking a global perspective, the landscape of TE for
a starter could be hard to grasp, since almost any state, country, and region is sailing in a
different direction. These varying contexts also entail diversity in theoretical approaches
and developments. Moreover, most evaluation systems were developed in the 1970s
and, therefore, fail to reflect the realities and needs of evaluation policies of the day.
Available reports on nations’ attempts on TE outline several areas of inherent
challenges and problems, including:
=  Complexities of diverse, evolving, and incoherent policies worldwide; that is
majorly the opposition and contrast between local and global values arising
from different education systems.
= Consolidation of epistemic and methodological issues; that is related to the
prevalence of adversary approaches and methodologies (e.g. holistic vs.
analytic methods or process vs. product-orientation models).
= Difficulties involved in understanding and modeling of teachers’ behavior; that
is either domain specific (i.e. psychological, sociological, political etc.) or is
related to traditional underpinnings of research and theory development (e.g.
structural vs. post-structural conventions).
= Contextual barriers to establishing an effective teacher evaluation program
(e.g. financial, legal, urban, and HR limitations).
Taken together, these issues account for the diversity and complexity of TE
approaches and also are barriers in maintaining the effectiveness of such programs.
Regardless of problems and challenges, ‘quality assurance’ is, and will always be, a
major concern for TE approaches. Policy-makers and scholars now believe that
elevation of an education system is limited to the extent of teachers’ quality
performance and respectively qualified teachers are essential to equitable quality
education and lifelong learning opportunities (Clotfelter, Ladd, & Vigdor, 2007,
Goodwin et al., 2017; Hattie, 2002; Haycock, 1998; Nye, Hedges, & Konstantopolos,
2004; Kiany, 2017, 2020; Navidinia, Kiany, Akbari, G. Samar 2015a; Rivkin,
Hanuschek, & Kain, 2005; Sanders & Rivers, 1996). Therefore, the effectiveness of any
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TE attempt could be claimed only when there are strong links provided to the TE
program and the following targets:
= Maximization of students’ learning
=  Enhancement of instruction
= Individualized professional development
Given the consensus of scholars on the importance of quality assurance, improvement
of existing evaluation models to collect quality records of teachers’ performance, on one
hand, and redefining goals and objectives of evaluations to ensure the realization of
above-mentioned targets, on the other, account for the significance of teacher
assessment programs. Therefore, in this atmosphere, improvement of teachers’ practice
without seeking a change in all stages of teachers’ career is difficult. More specifically,
at least monitoring and assessing teachers’ practice at three stages of their life requires
high- priority rearrangements:
= The recruitment and selection of students for admission to teacher education
programs
=  The certification and accreditation of graduates ready to enter the profession
e The professional development of practicing teachers
Respectively, assuring the quality of teachers’ practice (i.e. the demand for improved
quality of teaching and learning) will put the issues related to the effectiveness of
professional development initiatives high on the agenda of policy-makers, teacher
educators, researchers, and TE authorities. As a result, concepts like: teachers’
competency, knowledge, learning, accountability, credibility, effectiveness, innovation,
and professionalism (to name a few) are constructs that receive much attention from
researchers and TE authorities. Surprisingly, despite the recognition of the significance
and vitality of quality assurance in teacher education programs, most professional
development opportunities reportedly remain fragmented, poorly aligned with curricula
and inadequate to meet teachers’ needs (Akbari, Parvar, Kiani, 2017; Askari, Kiani, G.
Samar, 2018; Kiany, 2018; Scriven, 1981; Loucks-Horsley et al., 1996; Corcoran &
McDiarmid, 2000; Cohen & Hill, 2001; Desimone et al., 2002; Elmore, 2002; Supovitz,
2003; Borko, 2004; Yoon et al., 2007; Loucks-Horsley et al., 2009; Evans, 2011). Also,
a survey of the last two decades of practice in TEs admits the fact that most teacher

evaluation methods remain ineffective or have made little contribution to instructional
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quality and fail to provide strong association with students’ learning (Stiggins &Duke,
2008; Sergiovanni & Starratt, 2006; Danielson & McGreal, 2000; Danielson, 2001;
Stiggins & Duke, 1998; Wolf, 1996; Rajaeenia, Kiani, Akbari, 2018; Baron et al.,
1996;Duke & Stiggins, 1990; Meshkati & Kiany, 2018).

Besides, reviews of researches on evaluation approaches report three main areas of
deficiencies: teacher evaluation systems, evaluations methods, and in-service teacher
supervision. In particular, most of the evaluation systems are considered to be
ineffective, less credible, unreliable, superficial and demoralizing (Shinkfield and
Stufflebeam, 1988, 2008, 2012; Scriven, 1983). Furthermore, evaluation methods are
rendered to have utilized outdated, limited, and inadequate measures and procedures in
their evaluations. They also lack precision in evaluating teachers® performance and are
hierarchical and unidirectional in communication (Danielson and McGreal, 2000;
Aseltine, Faryniarz, and Rigazio-Digi, 2006; Navidinia, Kiani, Akbari, Samar, 2015b;
Mahar and Strobert, 2010; Nourozi & Kiany, 2017). Similarly, in the local context, lack
of research-based and consistent methods toward TE questions the credibility and
reliability of local evaluation approaches. Given the significance of adapting scientific
and consistent approaches toward the design and implementation of an effective local
TE system, the present book tries to provide a comprehensive review of different
methods, models and strategies of TE to help interested readers, M.A. and Ph.D
students, and also their teachers have this as a companion to major approaches and

developments in the field of teacher evaluation.






Overview of the book

Each chapter presents a set of related issues, summaries and discussions on methods,
models and techniques in teacher evaluation.

Chapter one provides an introduction to teacher evaluation and tries to bring the focus
on major issues and conception of teachers and teaching along with a brief essay to
understand an overview of the historical perspective of teacher evaluation.

Chapter two and three, together provide a comprehensive review of major
approaches, models, and techniques of teacher evaluation including, major approaches
to teacher supervision, methods that specifically focus on the teacher, some other on the
teaching, and some on the learning as the basis for evaluation.

Chapter four explores the various dimensions and levels at which teachers are
evaluated; be it a knowledge-base or a skill-base, be it a documented assessment or an
overall feedback. We also include different stakeholders whose views can be
informative for an evaluation; self, peer, parents, and principals. Different strategies of
teacher evaluation are also discussed in this chapter i.e. written tests, portfolio, scenario,
and interview as well as video-recorded lessons from teachers' actual performance
(microteaching).

Chapter five introduces international perspectives and advancements in terms of
teacher evaluation attempts, teaching context, and regulations of the countries that have
a rich convention and experience of evaluating teachers. At the end, future perspectives
and major challenges ahead of most teacher evaluation programs are discussed.

Last chapter, chapter six, provides an example of a local approach to teacher
evaluation, particularly, Teachers Competency Tests (TCTs). As over the past decade,
performance assessments and teacher competency tests have gained momentum in
teacher education contexts as well as in assessing pre-service teachers’ professional
competencies. That being the case, numerous competency tests have been developed
and utilized in the context of teacher education throughout the world. In Iran, the
Farhangian Teacher Education University, having put performance assessment in its
educational agenda, has recently set up a newly legislated pre-service teacher evaluation
and certification policy named Evaluation of Teachers' Professional Competencies

(nationally known as ASLAH) requiring all student teachers to pass a comprehensive
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exam and obtain a teaching certificate accordingly. Hence, this chapter intends to shed
some light on teacher training education programs in the context of Iran and find out the
usefulness of such programs in improving EFL student teachers’ competence by
exploring different components of a comprehensive performance assessment and

proposing a viable performance assessment rubric for the context of Iran.





